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Building a Reflective
Practice

Telling stories of who we are as teachers can assist us to
become reflective practitioners. The following process that
we will walk through over the next few weeks is designed
to help you reflect on where you are at the moment and where you want to go as a
teacher. In addition it will encourage you to look at what is important to your school
and how you are able to contribute to achieving their vision.

Itis important to realise that the following is a process, which if it is followed, will help
you demonstrate how you are working at the proficient phase of the standards. We will
continue to add to this folder as this course progresses, so please bring it with you to
each of the sessions.

We will complete parts of the process during the course and others parts will need to be
completed in between sessions.

An overview of the process is:

1. Connect with your ideal self in an ideal world ~ what do I believe
2. Tell the story of who you are now using 6 - 8 artefacts of practice
3. Link the artefacts to the standards

4. Select an area of focus to improve on

5. How does it look to get ‘better’ as a teacher

6. Reflecting on your performance

7. Working with a coach/mentor

8. Recording the journey
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What do I Believe?

What we believe affects both what we do and how we go about it; beliefs shape the way
we think the world should work and how others should
behave. Often we feel disappointed in ourselves or
disgruntled with those around us when we or others
don’t live up to the way we believe it should go.

Sometimes we assume that others share our beliefs (or
schema) about the world, which is why it can be
important to ask the questions which check if this is so;
some of the questions in a school setting might be:

¢ What is effective teaching in this school?

* What does the school value?

* What practices should be in evidence in every
classroom in the school?
* What are the school’s priorities for improvement?
* What is the role of students, teachers and parents in this school?

Sharing and agreeing about the above issues helps schools to develop internal
coherence which is important in ensuring that schools continually improve.

In order to be reflective it is important to identify what believe is important, try the
following exercise.

My top 5 beliefs

People are Education should Teaching is

Nicola Davidson AISWA
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Artefacts of Practice

Artefacts of practice are not necessarily evidence of
working at a particular phase of the teacher standards,
rather it is the conversation or the observation of an aspect
of practice that forms the evidence. Evidence must be
directly observable. Human beings can only provide four
types of directly observable evidence of abstract learning.
We can do things, say things, make or write things. It is
from the things people do, say, make or write that we infer
learning, emotions, knowledge, understanding and

learning in general.

Artefacts of practice are like a museum exhibit, in that they give the person looking at
the artefacts and hearing the story around them an insight into your practice and

development as a teacher.

This list is not exhaustive and other categories and evidence types may be used to
demonstrate the achievement of the Standards.

Teaching and learning programs:

> term, semester or full year teaching and
learning programs

> lesson plans

> learning resources

> |learning tasks and activities

> evaluation of teaching and learning
programs

> individual student learning plans.

Classroom observations:

> lesson observation notes

> post-observation meeting notes

> video clips of practice

> video/photos of classroom environment
> student survey data

> peer observation notes.

Student assessment and learning:

> student conference outcomes

> teacher records of student performance

> assessment plan

> assessment schedule

> assessment tools/tests/strategies

> student self/peer assessment feedback

> diagnostic assessments

> exhibitions/display of student work,
feedback and outcomes.

Student assessment and learning:
> student conference outcomes
> teacher records of student
performance
> assessment plan
> assessment schedule
> assessment tools/tests/strategies
> student self/peer assessment
feedback
> diagnostic assessments
> exhibitions/display of student work,
feedback and outcomes.

Reflection and feedback:

Importantly, feedback requires the support
of direct evidence to which it relates

> student conference notes

> teacher student records

> student feedback and survey data

> parent-teacher interview notes

> parent feedback

> 360 degree feedback

> peer feedback

> professional reading log and reflection
> diary of practice and reflection

> performance review feedback.

Reflection and feedback:

Importantly, feedback requires the support
of direct evidence to which it relates

> student conference notes

> teacher student records

> student feedback and survey data

> parent-teacher interview notes

> parent feedback

> 360 degree feedback

> peer feedback

> professional reading log and reflection
> diary of practice and reflection

> performance review feedback.

Collaboration and communication:
> video clip of team teaching

> resources co-constructed/shared with colleagues

> common assessment tasks
> team meeting notes

> meeting logs

meeting logs

> emails/letters/correspondence
> parent teacher interview notes
> community partnerships and engagement notes and

> policy review and development notes and meeting logs.

Nicola Davidson

AISWA
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The ability to articulate what it is that you actually do as a teacher on a daily basis and the
capacity to reflect on your practice are learned skills. Effective teachers are able to do this
objectively which allows them to continually improve their practice, continue to develop and
grow as professionals and continually improve outcomes for students.

Effective teachers possess a variety of skill sets that just seem to appear
magically. I'm willing to bet that at the core of each developed skill lays

a chamber that holds remnants of reflection. Most likely, the effective
teachers that we know and admire are those who learned how to be
extremely reflective somewhere along the way. They're the kind of teacher
who repeatedly self-questions. The cycle of planning, teaching, and
reflecting runs continuously through their veins, grounding their practice.
They value the reflective phase of the cycle and see it as a means of
growth that leads to effective teaching and student success. They repeat
this cycle again and again until objectives are met.

The whole truth of the matier is that effective teachers aren’t born with “it.”
The “it” of an effective teacher is developed through the reflection process
over a period of time (Monteiro 2013, para 5).

There are a variety of ways to reflect on your practice and many questions you can ask
yourself about your practice.

To reflect on your practice, it is necessary to use an effective process, and have the correct
mindset and guidance. According to Timperley et al. (2008), teachers must use a process of
inquiry and systematic knowledge building to learn more effective teaching practices. Hattie
and Timperley (2007) outline the following three questions that a learner must be able to
answer to undertake effective formative assessment:

¢ Where am | going? ¢ How am | doing? ¢ Where to next?
A cycle of teacher inquiry and knowledge building to promote valued student outcomes is

represented in the following diagram. You can use this to reflect on your practice, and as a
framework for working through the content of this section.

~Maz knowledge
What knawledge and skllisfj%g

* and skills do your b e
" sludents need? Lk kol

Deepen professional
knowledge and
refing skills

Adapted from: Teacher professional
learning and development by Helen
Timperley (2008)




What does it mean to be a professional?

As a teacher you are a professional, just like doctors, lawyers, architects and so on, and you
are also a member of a profession. So what does this actually mean?

According to Shulman (2004), professionals are those who are educated with and utilise
bodies of knowledge to serve others. He describes professions as having “practice rooted

in bodies of knowledge that are created, tested, elaborated, refuted, transformed, and
reconstituted in colleges, universities, laboratories, libraries, and museums” {Shulman 2004,
P. 14). Importantly, Shulman recognises one of the challenges for members of a profession is
“learning from experience...[and] from contemplation of their own practice” (p. 15).

What this means for you, as a member of the teaching profession, is that it is your responsibility
to share with colleagues, to learn from others, and to embrace lifelong learning. To increase
your professional knowledge and enable yourself to grow as a professional, you must be
able to continually reflect on your practice. Reflection is the key to growth, development and
improving outcomes for your students. Developing a mindset around this should be a focus
for you as a professional.

Over to you

Consider the following quotation:

We know from experience that there is not a widely shared view of what
constitutes quality instruction — not among teachers, principals, or school
district leaders. We think this poses a fundamental and challenging issue

for educational leaders and policy makers. Without a shared understanding
of what we mean by quality instruction, we have no basis from which to
mount an improvement effort (Fink & Markholt 20711 ; P: 5).

¢ Do you agree with this statement? Why/why not?
¢ How do you define quality instruction?

¢ What evidence would you put forward to support your point of view?




What do | believe about learning?

The questions below are aimed at prompting your thinking about yourself as an educator,
and what you believe about the ways young people learn. They encourage you to think
about your teaching philosophy, teaching approach or teaching style, depending on
which terminology you prefer, and what makes you the teacher that you are. The role of
learning theories and how you structure the learning for your students are key elements
within this process.

¢ Do you have a theory about how students learn?
What is the relationship between learning theories and practice?
What knowledge and skills do you need in order to impact upon student learning?

What is the importance of prior knowledge in the learning process?

& & & o

What does your management of resources and design of the learning space reveal
about how you think students learn best?

It is easy to fall into the same patterns and neglect to look at things from different
perspectives. Your answers to the above questions may have you thinking and questioning
what you do each day in your role as a teacher. These are just a few questions you may
want to ask yourself and you will be able to think of many more.

What is my teaching philosophy?

Your teaching philosophy is possibly something you have not thought about since you
trained to be a teacher. You might like to talk to your colleagues both in your school and
beyond about what their teaching philosophies are, and you might also like to search the
internet to see some examples. Remember that your teaching philosophy will grow and
develop as you evolve as a practitioner and it should be grounded in pedagogical theory.

In thinking about and documenting your teaching philosophy you might like to use the
following questions to frame your thinking:

¢ Why did you become a teacher?

¢ What makes you teach the way you do?

¢+ How do the Standards influence your development as a teacher?
4+ What is the role of the teacher in the learning process?

¢ What is the role of the students in the learning process?

¢ What have been the most significant influences on your practice as a teacher?




Over to you

Review your teaching philosophy and the pedagogical theories in which
it is grounded. What is the value in sharing and discussing your teaching
philosophy and practice with colleagues?

Once documented you can use your teaching philosophy to help you reflect
on your practice, develop applications for a new position or promotion, or as
the basis for performance and development discussions. In what other ways
might you draw on your teaching philosophy?

How do | reflect on my teaching?

You can also reflect on a particular lesson rather than focus on your whole role as a teacher.

You can do this by yourself, or to enrich the reflection you may like to have a coaching

conversation with a colleague. Some questions you might like to use for the reflection include:
¢ How did you feel about this lesson?

What were the strengths of this lesson?

What strategies worked well with your students?

How did your lesson meet the learning objectives?
What did you observe about your students during this lesson?
When were your students most engaged?

¢ & & & o
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¢ How did your students react to the lesson and is it what you expected from them?
¢ What evidence do you have to show that the students learned?

®

How did your method of assessment provide information about the level of
student understanding?

Which part of the lesson felt most challenging? For you? For the students?

Did you do anything differently to what you had initially planned?

What aspects of the lesson might you do differently next time?

What could you do to enhance the lesson and maximise the learning of students?
Is there anything specific about your teaching that you want to improve?

¢ & & & & o

Do you have a mentor/critical friend to support you as you continue with planning
for instruction?

*

Did you use student data to inform the lesson development?
¢ Do you gather feedback from your students during this lesson to inform future practice?

(Questions adapted from Marzano Research Laboratory 2012)

Over to you

You may also think about how reflecting in this way enables you to learn
about your teaching practice. What conclusions can you draw and how may
this impact on your practice?




How do | reflect on other aspects of my role
as a teacher?

A teacher’s role involves much more than just spending time in a classroom. It also includes
conversations with parents/guardians, taking on positions of responsibility, providing extra
help for students, mentoring a colleague, and going to school camp, to name just a few.
Think about the following questions in relation to your own practice:

¢ How often do you speak with parents/guardians? Would you like to speak with them
more often? If so, how could you facilitate this?

¢ What is the focus of your conversations with parents/guardians? Is this a two-way
conversation?

How do you ensure that students receive the extra help that they need?
What extracurricular activities are you involved in?
How do you help to professionally develop your colleagues?

* & & o

Why do you help to professionally develop colleagues?

Undertaking a self-assessment can be very powerful. A free online Self-Assessment Tool
(SAT) based on the Australian Professional Standards for Teachers is available on the AITSL
website and this enables teachers at all career stages to reflect upon their practice.

All of the questions and suggestions so far are to encourage you to dig deeper about who
you are as a teacher, critically reflect on your practice and make a conscious decision to be
an active learner and really think about what it is that you do each and every day.

Why would you want to do this? Because the only way to improve is to make a concerted
effort to do so. Reflection is the key to improvement, and your ongoing growth and
development as a professional will depend on your ability to reflect on your practice. To
assist you there are tools available, including through your employer and the Teacher Toolkit
(AITSL 2014).

' r) Self-Assessment Tool
www.selfassessment.aitsl.edu.au




Who can help me improve and reflect
on my practice?

Having reflected on your own teaching philosophy and practice in a variety of ways,
establishing a critical friend and developing this relationship will enable you to gain further
insight into your practice from a different perspective. A critical friend is someone who can
be with you on the journey to help you develop and grow and continually improve your
professional practice.

A critical friend is:

a trusted person who asks provocative questions, provides data to be
examined through another lens, and offers critiques of a person’s work as
a friend. A critical friend takes the time to fully understand the context of
the work presented and the outcomes that the person or group is working
toward. The friend is an advocate for the success of that work
{Costa & Kallick 1993, p. 50).

Put some thought into who could be a critical friend for you, remembering that you have
access to a variety of networks, both within and external to your school. You may have
multiple critical friends who can help you to improve different aspects of your practice.
Some examples include: curriculum leader, principal, network member and colleague from
another school. What is important is that you develop a mindset of reflection and you work
to further yourself as a professional to improve your individual practice, the practice of
others and that of the teaching profession.
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Working as a teacher:
What others might not
tell you.
Janet Wilmot
18 July 2014
+ ] 3
Knowing and understanding
your role

The ability to ruminate
and to critically analyse
your own performance
and personal attitudes
cannot be overstated.

Hall and Sime rail 2008

+
Knowing and understanding

your role

s What is your job title?
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Knowing and understanding
your role

& What is your job title?
® Do you have a job description?
= What do you spend most of your time doing?

= What should you spend most of your time
doing?

= How do you measure your

success?

18/07/14

Goodness, 1 blah
blah blah blah!

STOP and SHARE
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4
What's important here?
What’s difficult?
What’s beneficial?

What needs to be shared?

18/07/14
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Working with the boss
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What do you think?
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+
Be yourself and have fun

+
No excuses
= Don't whinge, bitch, complain or moan _
= Complaints are personal ) b LQ/
e n Ko wo Mo L s
= Critiques require effort and are constructive in - %
improving things
s
= Learn from and acknowledge your mistakes Q\g M
I attribute my success to this: I never gave or took
any excuse.
Fiorence MightingsJe

+

Have a vision
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+
Be organised

18/07/14

Prepare and be prepared -
always!




01

iSTY3 111
jou aqieur — ared nod uray) moys .

SJU9pPN}S IN0A mous] "

¥1/L0/81

sonbear[oo 1nod mousyy
+




18/07/14

o+
Be as resourceful as your

students

+
Include your community

+
Work smarter, not harder and
don’t waste time

Got Email Overload?

11
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+
Never be afraid to seek help Il

18/07/14
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Essentials qualities for a teacher

In order to set your personal goals and to reflect on your improving practice, take this
opportunity to rate yourself on those qualities that you listed as essential for a teacher
where 10 is outstanding and shown all the time and 1 is are area that you need to work
on or that you do not demonstrate at present.

| demonstrate sound knowledge and understanding of the content of
the Australian curriculum and how to teach it.

I am flexible in my approach to my teaching, responding to the needs
of the students in my class.

| have a good range of pedagogical skills

| have a love of learning myself.

| have a sense of humour that | use regularly.

| am a reflective practitioner and regularly engage in self-reflection to
improve my practice.

| set high expectations for myself and for my students.

| am a good listener.

| demonstrate patience and compassion when dealing with my
students and colleagues.

o
| am f3it and opén-minded.

| demonstrate excellent written and oral communication skills.

| demonstrate excellent organisational skills.
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Written Reports ~ some pointers

The following tips and examples will help teachers write clear, concise and meaningful comments by
focusing on avoiding unnecessary information, jargon and other specialist terms.

Topics on this page include:

e Make comments easy to understand

e  Avoid unnecessary information

¢ Do not use specialist terms

e  Avoid very detailed curriculum descriptions

¢ Avoid comments which refer only to task completion
e Use evidence

e Focus on key aspects

Make comments easy to understand

Two connected ideas per sentence is an effective way of using the space available in the student report.
The two ideas should be closely related and the first idea may introduce a topic, while the second may add
detail to illustrate a quality of a student’s work. For example:

e John's oral report on ‘families’ was informative (first idea), with several humorous anecdotes
he had collected from elderly neighbours (second idea).

Alternatively, the second idea may provide a comparison between possible approaches to completing work.
For example:

e Kate needs to use the internet more widely when researching (first idea) rather than relying on
one or two sources for her assignments (second idea).

The second idea may also describe an associated kind of behaviour you wish to comment on, such as:

e She shared information with the team (first idea) and worked cooperatively to complete tasks
on time (second idea).

Generally, sentences should be short and no longer than 25 words.

Avoid unnecessary information

Evaluate the aspects of a student’s achievement and the improvements required in order to select the most
important matters for the report. Avoid crowding the report with less important details and being too
detailed.

Delete redundant words or sentences that do not change the meaning. For example, ‘a range of different
ideas’ says no more than ‘a range of ideas’.

Ensure the content of each section relates exclusively to that section. Some matters may be best reported
in a different section. The content of the report should describe coherent links between the areas of
achievement, the way forward, and the school's and the parents’ roles in supporting this improvement.



Avoid unnecessary or repetitious expressions. ‘Padding’ adds no helpful information and takes up valuable
space.

Less important information may be deferred to an interview or a conversation with the parent.

Do not use specialist terms

The report card should present information in clear, jargon-free language. For example, ‘higher order
thinking' represents a meaningful concept to teachers but not to most parents. Word choice should reflect
community understanding, not professional terminology. For example, ‘He has appropriately completed all
of the nominated tasks’ really means 'He completed all the expected work'.

Avoid detailed curriculum descriptions

Do not include detailed curriculum statements or lists of all the topics, learning activities and assignments
covered. Parents are more interested in how their child is progressing towards expected levels of
achievement and where they need to improve.

Avoid comments which refer only to task completion

Avoid comments that only refer to task completion and do not provide an evaluation. For example, do not
write comments such as:

e 'Natalie has completed the course requirements.’
There is no evaluation here and no indication of how well she has done.

e ‘Justin has read the required four wide reading texts.’
This is unhelpful unless it represents evidence of a real achievement for Justin, perhaps
identified in an earlier report as a goal. Consider if the four texts were suitably demanding for
his stage of learning and where or not he produced any kinds of responses to them.

¢ ‘Tom enjoys using the computer for his presentations and has successfully completed a
number of PowerPoint presentations this year.’
This comment refers to enjoyment and task completion rather than learning achievement.
Some kind of evaluation of Tom’s achievement relative to the standards is needed.

Parents want to know what was learnt and how well, where improvement is needed and what should be
done next.

Use evidence

Reports of judgements made about student achievement must be based on quality evidence of what each
student has actually achieved against the standards. The evidence that sits behind the overall judgement
and the scores and rating assigned provides the detail for the written comments about specific:

e areas of strength and specific areas for improvement

e ways to help the student continue to learn and develop future pathways

e ways for parents to assist the student’s learning.



